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 Introduction: Over the past decades, enhancing learners’ speaking ability has been a 
major challenge for teachers and educators of English as a foreign language (EFL). 
Therefore, the current study aimed to see if reading and listening can boost students’ 
speaking ability in the process of skills transfer. 
Methodology: To explore the impact of reading and listening skills transfer on 
enhancing speaking accuracy, fluency, and complexity, two groups of EFL learners 
underwent a four-month intervention in which the effects of reading and listening 
skills on speaking ability were evaluated. One group was exposed to text, and the other 
group received audio input. Both groups gave summaries after working on different 
textual and audio tasks. After four months of treatment, both classes took a posttest. 
Results: The results showed that reading and listening, as a medium of input, boosted 
the speaking ability of learners. However, the class receiving listening input enjoyed a 
higher mean value in accuracy, fluency, and complexity and outperformed the class 
exposed to reading input. 
Conclusion: This study highlights the role of skills transfer theory while providing 
evidence for educators and practitioners to incorporate integrated skills practice when 
designing EFL courses.   
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1. Introduction

In the history of language teaching and learning, 
issues concerning the speaking ability of language 
learners have been of crucial significance. Scholars have 
extensively investigated how the mechanism of speaking 
functions and how to identify the problems language 
learners face while developing their oral skills 
(Ahmadian & Tavakoli, 2010; Kizi, 2023; Sample & 
Michel, 2014; Suzuki, 2021). Even though many 
researchers and practitioners have put forth suggestions 
on how to facilitate the process of developing speaking 
skills and overcome obstacles in improving students 
speaking ability (Bei, 2013; Fukuta, 2016; Tabatabaei, 
2012), the effect of skill transfer on enhancing speaking 
ability still warrant further investigation. 

A number of hypotheses have been proposed by 
scholars, such as Krashen’s comprehensible input theory 
(1982), that accounts for enabling learners to acquire L2. 
Although Krashen was, to some extent successful, it was 

Swain’s comprehensible output hypothesis (1985) that 
supplemented Krashen’s view and introduced a 
comprehensive theory regarding the use of input and the 
development of learners’ speaking ability (Russell, 2014). 
The importance of English as the main lingua franca and 
the medium for the worldwide spread of information and 
knowledge has made communicative competence and the 
ability to use English to access social, vocational, 
educational, or professional opportunities one of the most 
vital objectives of English learning and teaching programs. 
In this regard, Davies and Pearse (2000) believed that real 
success in English is when the learners can communicate in 
English inside and outside the classroom. As Sanchez 
(2000) puts forth, the instructions developed within 
integrative language skills might be the most effective 
approach since teaching language as the medium of 
communication is the primary purpose of any language 
classroom. It is also commonly believed that skills 
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integration reinforces the efficiency of learning for the 
learners and teaching for the instructors (Su, 2007). 
Skills integration motivates teachers to make an effort to 
vary the educational material, tailoring them to the 
students’ academic needs, enables the learners to freely, 
vividly, and naturally use the language and improves 
their ability to express themselves and become real risk 
takers when using the language which leads to an 
increase in learning outcomes. Therefore, the use of the 
integrative skills approach is inevitable if it enables the 
language learners to develop a solid source of English 
knowledge as well as improve their communicative 
competence, equipping them with the ability to share 
their ideas with other people in real-life settings (Skehan, 
2009).  

 
1.1. Review of the related literature 

 
According to Kumaravadivelu (2003), theoretical and 

experiential knowledge have signified the importance of 
integrating language skills. The learning and use of any 
one skill can trigger cognitive and communicative 
associations with the other skills, as supported by many 
linguists and educational scholars. For instance, in 1982, 
Krashen argued that reading is the primary means of 
developing reading comprehension, writing style, and 
advanced vocabulary and grammar. Listening could 
boost the awareness of learners in recognizing the 
connection between the sociolinguistic concept of form 
and function and the psycholinguistic processes of 
interpretation and expression (Ellis, 2003). Bygate 
(2018) found that the real time processing of listening 
activities, the exposure to language through reading, and 
the attention to form-meaning association in all skills 
boost speaking ability. In addition, by integrating 
language skills, teachers can provide different 
opportunities for learners with various learning styles 
and strategies. Integration of the skills in a language class 
enables the students to interact naturalistically. In a 
study by Pongsapan (2020), it was observed that the 
integration of debate techniques into the English as a 
Foreign Language (EFL) learning context builds two-way 
interaction among students that hence improves their 
speaking skill. Odeh (2020) also integrated task-based 
language teaching methods to enhance the fluency and 
accuracy of Arab EFL learners and found the integration of 
TBLT tasks to be a valuable tool in improving 
communication skills, raising students’ awareness toward 
speaking, and increasing their grammatical language 
consistency and automatic speech. Oxford (2001) believes 
that in the integrated-skill approach, learners rapidly face 
the true richness and complexity of the English language 
when used for communication. Another benefit of this 
approach is that it emphasizes the role of English as not 
just a subject matter, but as a real means of interaction 
and a medium for individuals to share their ideas. This 
approach enables teachers to assess students’ progress in 
various language skills concurrently and has the potential 
to greatly motivate students. 

1.2. The effect of listening and reading input on 
speaking 

 
Listening comprehension is the process in which one 

can comprehend spoken words in different ways, such as 
particular word meaning, sentence structure, and working 
knowledge of speech sounds. Hamouda (2013) defines 
listening as the listener’s ability to comprehend and repeat 
back what has been heard, even though listeners only 
repeat the sounds and dialect they hear. It has been stated 
that individuals interact with each other actively in order 
to generate meaning in the listening comprehension 
process using their content and subject knowledge and 
understanding of phonology, subject knowledge, and 
discourse (Skehan, 2009). 

Based on its unique features, listening plays a pivotal role 
in boosting speaking as it provides the necessary input to be 
used in oral production (Ramli & Kurniawan, 2017). 
Consequently, many scholars came to the idea of studying its 
effects on developing speaking mastery. In a study carried 
out by Fitria et al. (2015), the results revealed that listening 
to podcasts could improve students’ speaking mastery 
substantially. During the process of teaching and learning, the 
use of podcasts, as another form of listening input commonly 
used in language classes, can help improve the speaking 
ability of the learners and the teachers simultaneously as 
they are rich in various supplied resources (Syofianis et al., 
2015; Sze, 2006; Widiastuti, 2012). On a positive note, 
Bustari et al. (2017) also found that listening to podcasts 
boosts the learners’ self-confidence, leading to improved 
speaking ability. 

The other source of input used to improve learners’ 
speaking ability is reading, including the reader’s 
dynamic combination of information from a text and 
their background knowledge to build meaning and 
achieve the main goal of reading, namely comprehension 
(Nunan, 2003). Reading comprehension usually occurs 
when the reader absorbs the information from a text and 
combines it with his own background knowledge 
regarding the text’s topic (Grabe & Fredricka, 2001). The 
two components in the reading comprehension process, 
namely recognition and comprehension, foster learners’ 
language competence. Krashen and Terrell (1983) also 
believe that reading helps learners to comprehend 
better, which is an important factor for developing 
language competence. 

The overflow of reading input facilitates language 
acquisition by boosting the target language features 
frequency of occurrence (Rashtchi & Yousefi, 2017; Zhang, 
2009). Nan (2018) believes that without a sufficient source 
of vocabulary, meaningful communication in a second 
language collapses, and learners can boost their speaking 
competence if they are equipped with better vocabulary 
knowledge gained from reading. Grammar and vocabulary 
knowledge are considered two important facilitators of 
foreign language learning, especially speaking ability 
(Russell, 2014). Grammar helps students produce 
comprehensible sentences in speaking, usually by reading. 
When the learners are constantly exposed to the target 
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language, they begin noticing and mastering its patterns. 
According to McCarthy (2000), reading comprehension is 
heavily dependent on lexical and grammatical knowledge, 
meaning that learners’ comprehension will be enhanced 
through grammar. As he puts forth, reading is encouraged 
as it is a great factor in foreign language improvement and 
students who read a lot are good at reading and writing 
and have a good vocabulary and grammar knowledge. 
Hence, they can incorporate the structures they gain 
through reading into oral skills. 

Hedge (1985) believes that those who do a lot of 
extensive reading may boost both their comprehension 
of the context and improve their vocabulary, which are 
essential elements to boost speaking skills. Jones and 
Waller (2017) studied the impact of input enhancement 
on vocabulary learning. They found that textual 
enhancement and aural enhancement have significant 
effects on vocabulary retention, leading to better 
productivity. Oya et al. (2009) state that better 
vocabulary knowledge enhances oral performance. In 
other words, having good vocabulary knowledge is 
believed to be one of the most crucial factors in 
improving the accuracy and fluency of learners as well as 
increasing their confidence while they practice speaking 
in a foreign language classroom or a foreign country.  

According to Levelt (1989; 1993), vocabulary plays an 
important role in the production of meaningful utterances, 
which are based on complete syntactic, morphological, and 
phonological structures. Moreover, the vocabulary 
consisting of lexemes includes not only vocabulary size 
(primary meaning and form) but also depth (syntax), both 
of which are integral parts of speaking performance (Rei, 
2005). Zhang (2009) believes that integrating speaking and 
reading skills deepens the learner’s understanding of the 
reading material, which also enables them to apply the 
information they have gained through the text into genuine 
speech practice, hence improving their fluency.  

 
1.3. Transfer theory of learning  

 
According to the transfer theory of learning, as learning 

one skill is facilitated by another, a positive transfer 
occurs between them, and if learning interferes or blocks 
another skill, a negative transfer exists (Perkins & 
Salomon, 1999). Therefore, it is essential to delve into the 
linking aspects of the four language skills and make 
absolute use of their positive transfer in order to facilitate 
the comprehensive improvement of the four language 
skills (Nan, 2018). Without language input, there is no 
possibility of producing language, so learners must have a 
language database from which to generate the particular 
language needed to express what they want to say and the 
way to obtain that language is through both listening and 
reading input based on the tenets of previous theories that 
comprehensible input fosters L2 acquisition (Chastain, 
1988; Krashen, 1982; Krashen & Terrell, 1983). In 
addition, as Merbah and Meulemans (2011) put forth, 
practice conditions that involve higher interference of 
skills would eventually lead to better retention and 

transfer of acquired knowledge compared to a practice 
condition with lower interference.  

According to the language acquisition theory of 
psycholinguistics, linguistic comprehension comes prior to 
linguistic production (Bygate, 2001). Linguistic 
comprehension is the basis for linguistic production since 
only adequate understanding can lead to effective 
expression, while sound linguistic production can enhance 
linguistic comprehension. This hypothesis, on which this 
study heavily relies, hinges on two tenets. First, the 
provision of input is not sufficient for speaking ability to be 
developed; therefore, there should be the opportunity to 
use this input. Secondly, learners should be prompted to 
both understand and use the input received, hence yielding 
the reciprocal process of language fluency (Gass, 1988).  

This article sheds light on the implementation of an 
integrated language skills strategy to create a more vivid 
understanding of the effects of the two means of input, 
namely reading and listening, on improving language 
learners’ speaking ability in terms of accuracy, fluency, and 
complexity. To achieve this goal, the study is guided by the 
following research questions: 
1. To what extent does reading input impact EFL learners’ 

speaking in terms of accuracy, fluency, and complexity? 
2.  To what extent does listening input impact EFL 

learners’ speaking in terms of accuracy, fluency, and 
complexity? 

3.  Which medium of input is more effective in boosting the 
speaking ability of EFL learners in terms of accuracy, 
fluency, and complexity (reading or listening)? 

 

2. Methodology 
 

2.1. Research design 
 
This study follows a quasi-experimental design, as the 

two groups of participants are selected from pre-existing 
classes at the university. Moreover, the study participants 
were divided into control and experimental groups. As the 
aim of this study was to reveal the most effective input for 
boosting the speaking ability of EFL learners, it included an 
educational intervention for both groups. Both groups 
were treated with a different medium of input, that is, one 
group received text as reading input and the other group 
audio as listening input. 

 
2.2. Participants   

 
Participants for this study included 60 EFL students 

(12 female and 48 male) from a freshman General 
English course at a state university in Chabahar, Sistan 
and Baluchestan province, Iran. They were from the same 
first language background (i.e., Persian) and aged 18-20 
years. They were all majoring in electrical and civil 
engineering. Their level of proficiency at the 
intermediate as they all scored between 50 and 60% on 
the English module of the national university entrance 
examination called Konkoor. Prior to the study, none of 
the students had previous study abroad experiences, and  
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Table 1.  
Demographic Data of the Study Participants 

Groups Number Age Gender 
1 30   18-20 (M=18.7)    7 females, 23 males 
2 30 18-20 (M= 19.2)    5 females, 25 males 
Total 60   18-20 (M=18.95)      12 females, 48 males 

 
had little opportunity to use English for communicative 
purpose outside the class. They had EFL learning 
experiences for about 6-10 years. As college students, 
their syllabus included four hours of English per week, 
two hours for reading and writing and two hours for 
listening and speaking. The students’ placement into two 
classes of 30 students each was done randomly by 
university administration at the beginning of the school 
year (Table 1).  

 
2.3. Instruments 
 
2.3.1. Pretest/posttest 

 
An interview protocol containing 17 items was chosen 

from the First Certificate in English (FCE) Speaking Test 
arranged from low to high-elicitation load, to be used for the 
pretest/posttest. In order to validate the FCE Speaking test, 
the researchers asked five PhD holders in TEFL to check the 
questions and apply any necessary changes. The reliability of 
this test was established using a pilot test. That is, the FCE 
speaking test was applied to a different group of engineering 
students with the same conditions. The results revealed that 
the test was reliable enough to be applied in this study. 
Moreover, its lifelong credit proves that the reliability and 
validity of the FCE test is more than TOEFL or other tests 
(Al-Musawi & Al-Ansari, 1999). To assess the speaking 
ability of the participants, one of the most comprehensive 
tables of criteria proposed by Skehan (2009) was used. A 
review of the literature indicates that there is no other 
criterion that provides such a comprehensive account for 
analyzing and assessing aspects of speaking ability, namely 
fluency, accuracy and complexity (Ellis, 2007). 

 
2.3.2. Teaching materials 

 
Listening materials were chosen from among 

monologues and dialogues. Interchange (Intermediate 
Level) audio files (Richards et al., 2005) and audio files 
from news websites were used for the listening class. An 
intermediate reading book, Interactions (Kirn & Hartmann, 
2004) that included texts on a variety of topics, was used in 
the reading class. Some short stories taken from the book 
called Stories for Reading Comprehension 3 (Hill, 1985) 
were also studied as text input in the reading class.   

 
2.3.3. Procedures 

 
A total of 60 participants, including 12 females and 48 

males, within the age range of 18 to 20 years, majoring in 
engineering were selected via the administration of an oral 
proficiency test. They were randomly divided into two 30-
member groups. All of them were at an intermediate level 

of English language. In the first stage, participants of both 
groups took part in the interview (Speaking Test of 
Cambridge FCE Exam) as pretest, including 17 questions. 
These questions were arranged in an easy-to-hard order. 
That is, the final questions elicited as much information as 
possible. The students’ answers were recorded using a 
voice recorder. 

Having participated in the pretests, the two groups 
participated in two sessions of treatment every week for a 
duration of 4 months. Each session lasted 90 minutes. In 
the listening class, the audio files of Interchange (Richards 
et al., 2005) book as well as other listening files such as 
were used as practice material. After working on each 
activity, the students were encouraged to talk through 
question and answer activities and give summaries. The 
same procedure was followed in the reading class; i.e., 
students worked on an intermediate reading book called 
Interactions (Kirn & Hartman, 2004), which included texts 
that were mostly informative and raised good topics for 
class discussions. In addition, participants worked on short 
stories taken from the book called Stories for Reading 
Comprehension 3 (Hill, 1985). They were then encouraged 
to give summaries and to discuss the morals of the stories 
in groups.   

After receiving four months of treatment, students were 
called in for the same interview as the one in which they 
participated at the beginning of the course as the pretest, and 
their responses were recorded. The pretest and posttest 
recordings were analyzed in terms of complexity, accuracy, 
and fluency based on Skehan’s (2009) oral ability assessment 
criteria. The SPSS software version 20 was used to data 
analysis. The obtained results of pretests for both groups 
were subjected to an independent-sample t-test to ensure that 
there was no significant difference between these groups at 
the beginning of the treatment and to confirm the 
homogeneity of students in both groups. Then, two within-
group analyses of scores (paired-sample t-tests) were 
conducted to reveal the within-group pretest and posttest 
differences. These analyses were done in order to reveal the 
changes in the performance of each group since the beginning 
of the treatments. Afterward, the posttest scores of both 
groups were compared using independent sample t-tests in 
order to see which input had substantially increased the 
speaking ability of the learners. 

In order to show the homogeneity of both reading and 
listening classes, a comparison was made between their 
pretests. Second, a within-group comparison of means for 
both reading and listening classes was carried out in order 
to see how the subjects’ performances had changed during 
the treatment period. After that, both groups’ posttests 
were compared to show which group had a better 
performance after the treatment. 
 

3. Results  
 

In order to understand how the reading class has 
developed its speaking ability in terms of accuracy, fluency, 
and complexity, the pretests and posttests were compared 
using the paired samples t-test. As shown in Tables 2 and 3,  
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                                      Table 2.  
                                      Reading Class Performance on Pretest and Posttest 

 N Mean Standard Deviation 

Pair 1 
Accuracy pretest 30 71.3333 3.31489 
Accuracy posttest 30 83.8000 4.15559 

Pair 2 
Fluency pretest 30 155.7667 6.95643 
Fluency posttest 30 170.7000 6.00661 

Pair 3 
Complexity pretest 30 44.1333 2.76347 
Complexity posttest 30 50.3000 3.47553 

 
Table 3.  
Reading Class Paired-samples T-test 

 

Paired Differences t df 
Sig. (2-
tailed) 

Mean 
Standard 
Deviation 

Standard 
Error Mean 

95% Confidence Interval of the 
Difference    

Lower Upper 

Pair 1 
Accuracy pre - 
posttest 

-12.46667 4.96007 .90558 -14.31879 -10.61455 -13.766 29 .000 

Pair 2 
Fluency pretest - 
posttest 

-14.93333 8.76881 1.60096 -18.20766 -11.65901 -9.328 29 .000 

Pair 3 
Complexity 
pretest - posttest 

-6.16667 4.36351 .79666 -7.79603 -4.53730 -7.741 29 .000 

 
the control group for the reading input indicated having a 
significant impact on students' speaking posttest results. 
As Table 2 shows, the mean values in the pretest and 
posttest for accuracy were 71.3 and 83.8, respectively, 
indicating considerable progress in students’ accuracy. The 
second pair consisted of mean values of the fluency pretest 
and posttest (155.7 and 170.7, respectively), showing a 
considerable increase. The mean values of pretest and 
posttest for complexity as the third pair were 44.1 and 
50.3, respectively, and revealed a notable growth in 
complexity. The development in the reading class’s 
accuracy, fluency, and complexity along with the 
significance level of p < .05 indicated a significant 
improvement in their speaking ability. In other words, 
reading input has improved the speaking ability of the 
reading class in terms of its accuracy, fluency and 
complexity, thus providing a positive response to the first 
research question that reading can boost the speaking 
ability of language learners.  

In order to find out to what extent the listening class 
succeeded in boosting its speaking ability in terms of 
accuracy, fluency, and complexity, the pretests and 
posttests were compared via the paired-sample t-test. As 
indicated in Tables 4 and 5, the mean values for accuracy 
in the pretest and posttest were 71.23 and 90.76, 
respectively and its significance level testified the 
remarkable development in the students’ accuracy level 
(p < .05). The pretest and posttest mean values of 157.83 
and 185.70, respectively, for the fluency as well as a 
significance level of p < .05 shows a great development in 
fluency of students’ speaking ability as well. The pretest  
 

Table 4.  
Listening Class Performance on the Pretest and Posttest 

 Mean N Std. Deviation 

Pair 1 
Accuracy pretest 71.2333 30 3.35984 
Accuracy posttest 90.7667 30 5.58744 

Pair 2 
Fluency pretest 157.8333 30 5.11983 
Fluency posttest 185.7000 30 3.23931 

Pair 3 
Complexity pretest 45.4667 30 2.62262 
Complexity posttest 54.1000 30 3.78153 

and posttest mean values of 45.46 and 54.10 for the 
complexity as well as a significance level of p < .05 also 
confirmed an increase in the complexity of students’ 
speech. This justifies the claim that listening considerably 
enhances EFL learners’ speaking in terms of accuracy, 
fluency, and complexity, thus responding to the second 
question that listening input does in fact influence speaking 
ability outcomes.  

 
3.1. Performance of reading class and listening class on 
posttest 

 
Considering the homogeneity of both groups, the 

researchers compared both of the obtained scores of classes’ 
posttests in order to clarify which input had a greater effect on 
the speaking ability of students in terms of its accuracy, 
fluency, and complexity using the independent sample t-test.  

The mean values for accuracy of the reading class and 
the listening class were 83.80 and 90.76, respectively. The 
difference between mean values (MD = -6.96) on 
posttests along with the significance level of p < .05 were 
indicative of a considerable boost in accuracy of the 
listening class. The mean values for fluency in the reading 
class and listening class were 170.70 and 185.70, 
respectively. The difference between the mean values of 
both groups (MD = -15), along with the significance level 
of p < .05 confirmed the better performance of the 
listening class in terms of fluency on the posttest. 
Regarding complexity, the mean difference (MD = -3.8) 
along with the significance level of p < .05 of the two 
groups revealed that EFL learners in the listening class 
indicated a greater development in terms of complexity 
based on the posttest results. These results confirm that 
listening input considerably enhances EFL learners’ 
speaking accuracy, complexity, and fluency.  

Table 6 tabulates the data on the participants’ 
homogeneity in the two groups of listening and reading, 
which were obtained through pretests prior to the 
intervention. 
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Table 5.  
Listening Class Paired-Sample T-test 

 

Paired Differences 

t df 
Sig. (2-
tailed) Mean 

Std. 
Deviation 

Std. Error 
Mean 

95% Confidence Interval of the 
Difference 

Lower Upper 
Pair 1 Accuracy pretest - posttest -19.53333 5.34166 .97525 -21.52794 -17.53872 -20.029 29 .000 
Pair 2 Fluency pretest - posttest -27.86667 5.83529 1.06537 -30.04560 -25.68773 -26.157 29 .000 
Pair 3 Complexity pretest - posttest -8.63333 4.31104 .78708 -10.24310 -7.02356 -10.969 29 .000 

 
Table 6.  
Reading and Listening Class Performance on Pretest 

 Input N Mean Std. Deviation 

Accuracy 
Reading 30 71.3333 3.31489 
Listening 30 71.2333 3.35984 

Fluency 
Reading 30 155.3333 6.68159 
Listening 30 157.8333 5.11983 

Complexity 
Reading 30 44.3000 2.71839 
Listening 30 45.4667 2.62262 

 
Tables 5 and 6 display the mean value and significance 

level of both groups before the treatment. The mean values 
for the accuracy of the reading group and listening group 
were 71.33 and 71.23, respectively. Based on the 
significance level of .90 (p > .05) and close mean values, the 
equality of both groups in terms of speaking accuracy was 
approved. The mean values for the fluency of the reading 
and listening group were 155.33 and 157.83, respectively, 
which also indicate near equality in terms of fluency of 
their speaking with a significance level of .109 (p > .05). 
The mean values of the complexity in reading and listening 
groups were 44.30 and 45.46, respectively, revealing the 
homogeneity of the two groups with a significance level of 
.09 (p > .05). Based on these findings, the researchers 
concluded that these groups enjoyed homogeneity.  

After confirming that both groups were homogeneous, 
the researchers went on to compare both of the classes’ 
posttests in order to clarify which input had a greater effect 
on the speaking ability of the subjects in terms of its 
accuracy, fluency, and complexity through the independent 
sample t-test. It was observed that listening was more 
effective in boosting the speaking ability of EFL learners in 
terms of accuracy, fluency, and complexity than reading, as 
shown in Tables 7 and 8. 

The mean values for accuracy of the reading class and 
the listening class were 83.80 and 90.76, respectively. The 
difference between mean values (MD = -6.96) on posttests 

along with the significance level of p < .05 showed a 
considerable boost in the accuracy of the listening class. 
The mean values for fluency of the reading and listening 
class were 170.70 and 185.70, respectively. The 
difference between the mean values of both groups (MD 
= -15) along with the significance level of p < .05 
confirmed better performance of the listening class in 
terms of fluency on the posttest. Moreover, the mean 
values for complexity were 50.30 and 54.10, respectively. 
This variance between mean values (MD = -3.8) along 
with the significance level of p < .05 indicated that the 
listening class had a greater development in terms of 
complexity based on the posttest results. Therefore, it is 
confirmed that listening considerably enhances EFL 
learners’ speaking complexity.  

Figure 1 gives a more tangible account of statistical 
interpretations concerning reading and listening class 
posttest comparisons. Bars in this chart suggest that the 
listening class outperformed the reading class on the 
speaking posttest in terms of its accuracy, fluency, and 
complexity. 

As the statistical analyses indicated, both types of input 
provided for two classes of EFL learners provided learners 
with a substantial boost in their speaking ability in terms of 
accuracy, fluency, and complexity with a significance level 
of p < .05. However, listening had a greater effect on the 
speaking ability of the participants in this study.  

 
Table 7.  
Reading and Listening Class Performance on the Posttest 

 Input N Mean Std. Deviation 

Accuracy 
Reading 30 83.8000 4.15559 
Listening 30 90.7667 5.58744 

Fluency 
Reading 30 170.7000 6.00661 
Listening 30 185.7000 3.23931 

Complexity 
Reading 30 50.3000 3.47553 
Listening 30 54.1000 3.78153 

 

 
Table 8.  
T-test for Equality of Means 

  t-test for Equality of Means 

  t df Sig. (2-tailed) Mean Difference Std. Error Difference 

Accuracy 
Equal variances assumed -5.480 58 .000 -6.96667 1.27133 

Equal variances not assumed -5.480 53.566 .000 -6.96667 1.27133 

Fluency 
Equal variances assumed -12.039 58 .000 -15.00000 1.24596 

Equal variances not assumed -12.039 44.553 .000 -15.00000 1.24596 

Complexity 
Equal variances assumed -4.052 58 .000 -3.80000 .93772 

Equal variances not assumed -4.052 57.592 .000 -3.80000 .93772 
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                                                            Figure 1.  
                                                            Reading and Listening Class Posttest Comparison  

 
4. Discussion 

 
The results of the present study indicated the positive 

impact of reading and listening skills transfer on 
developing the accuracy, fluency, and complexity of 
students speaking ability. This follows the notion that 
frequent use of language skills in the classroom can create 
comprehensible input and thus enhance learning (Ellis, 
2007; Gass, 1998). In response to the first and second 
research questions, both reading and listening skills had a 
considerable impact on the accuracy, fluency, and 
complexity of speaking skill outcomes. With regard to a 
comparison of these two forms of input, in response to the 
third research question, the findings reveal the higher 
impact of listening input compared to reading. These 
findings are in contradiction to a similar study conducted 
by Rashtchi and Yousefi (2017). They found the 
outperformance of the reading input group, compared to 
the listening group, while using American English File for 
both reading and listening input flooding. However, their 
intervention lasted 2 months, which was half the duration 
of the current study. In another study by Tabatabaei and 
Yakhabi (2009), it was shown that comprehensible input 
and output positively affect the accuracy and complexity of 
L2 speaking, which is in line with the present study 
findings. This signifies that the research on the effect of 
listening and reading skill transfer concerning the 
accuracy, fluency, and complexity of speaking is limited 
and indecisive, which warrants further investigation, 
especially with innovative forms of input that are available 
in the digital era.   

In a study by Hamad et al. (2019), who focused solely 
on listening input, it was revealed that employing YouTube 
videos and audio track imitation has a positive impact on 
the effectiveness of speaking skills, fluency, and 
pronunciation of EFL learners. Meanwhile, in another study 
by Purwanti et al. (2022) in the Indonesian context, while 
YouTube videos were found to have a positive impact on 
enhancing the students’ speaking skills, specifically 
pronunciation, structure, vocabulary, intonation, grammar, 

and fluency, the many challenges created by the use of 
these videos could pose threats to the learning process, 
unless the right strategies are used to cope with the 
challenges.  

Recently, Suvarnaphaet and Suvarnaphaet (2023) 
provided suggestions for using Podcasts as authentic 
material to assist students in improving their speaking skills. 
In their study, it is emphasized that if implemented correctly 
by educators, podcasts can be used successfully to mitigate 
some challenges in developing students’ oral communication 
skills. While a plethora of research has shown the impact of 
listening skill transfer on the speaking ability of second 
language learners (Ahmadian & Tavakoli, 2010; Bei, 2013; 
Boers, 2014; Bygate, 2001, 2018; Fukuta, 2016; Lambert et 
al., 2017; Lynch &7 Maclean, 2000, 2001), fewer studies have 
focused on the impact of reading, specifically in different 
contexts (McCarthy, 2000; Peacock, 1997; Zhang, 2009). 
Further experimental studies are warranted to investigate 
various types of reading and listening input and their impact 
on oral performance, while also making a comparison of the 
effects of accuracy, fluency, and complexity. 

  

5. Conclusion 
 

This study was conducted in order to compare listening 
and reading input as the most impactful means of boosting 
the accuracy, fluency, and complexity of EFL learners’ 
speaking ability. The obtained results indicated that both 
reading and listening could increase the speaking level of 
subjects in terms of accuracy, fluency, and complexity, while 
listening has a more profound effect. Furthermore, it was 
found that listening was more effective in boosting the 
accuracy, fluency, and complexity of subjects’ speaking due to 
higher mean values in accuracy, fluency, and complexity. The 
results of this study can be integrated into curriculum design, 
focusing on the emphasis on listening activities to enhance 
speaking skills. Moreover, they can help teachers to liven up 
their classes through blended learning to encourage students 
to study the language more comprehensively. Meanwhile, 
learners can become more autonomous in the process of 
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language learning since the integration of reading and 
listening to enhance speaking enables them to gain as much 
language knowledge as possible. Drawing on the benefits of 
listening and reading to improve the speaking ability of 
learners, material developers can enrich content by 
providing a mixture of more purposeful supplementary 
reading and listening input to improve the speaking ability of 
second language learners. 

While all research studies face some limitations, this 
research was no exception. One of the study limitations was 
the sample population, which was limited to one university in 
southern Iran. Future studies could include a larger scope 
and context, including a comparison of different regions and 
nationalities. Moreover, future studies could include this 
variable in their results to investigate the role of gender and 
skills transfer. Furthermore, this study was conducted to 
introduce the best input for developing speaking ability in 
terms of its accuracy, fluency, and complexity, and future 
research can be focused on how these three factors affect 
each other. That is, how a change in the level of one factor 
impacts the other factors. In addition, our study input 
included only a limited selection of audio and textual input. 
Future studies could experiment with innovative technology 
integration and skill transfer through the many applications 
that are now being made available in the digital age of 
language learning.  
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